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DESIGN' FOR EXPERIMENTAL SECTION I FIHS~' ,S}l':;COND AND THIRD SERIES 
~~~----,-----~-- , --
r~ of'Direction To-
Given for 'R"'.<l,H rut First Years Second Ye~-rR 'fIh;-rN Vt:>",,.,t:t t-,,,1 R 
Post Factual 
Adjunct Post Factual Post ,l"actual Post Factual 87 
n=27 n=23 n=37 
Pre Factual 
Adjunct Pre Factual Pl'e Fac t ual Pre Factual 91 
Questions n=23 n=27 n=41 
Read Read Read Read 
Carefully Carefully Carefully Carefully 86 
n=26 n=24 n=36 
------------
-------
TOTAL n 76 74 114 264 
POst Reasoning 




Adjunct Pre Reasoning * The Read Carefully First 
Year Groups were combined Questions when the results were 
allalysed for the second 
Read a.nd third series of Read experiments 
Carefully Carefully 
n=26 
TOTAL n 75 Total n = 339 
TOTAL 
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RESIDUAL ACHIEVEMEN'fSCORES FOR THE FIRST POST TEST (SHORT TERr1 
RETENTION,OBJECTIVE-TYPE TEST) FOR THE EFFECTS OF YEAR AND 
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ANALYSIS OF RESIDUAL ACHIEVEMENT SCORES FOR THE SECOND POST TEST (LONG TERM RETENTION,ESSAY TYPE) 
FOR THE EFFECTS OF YEAR AND TREATMENT 
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ANALYSIS OF RESIDUAL ACHIEVEMENT SCORES FOR THE THIRD POST TEST (LONG TERM RETENTION$OBJECTlVE-
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RESIDUAL ACHIEVEMENT SCORES FOR THE TOTAL POST TESTS FOR THE EFFECTS OF YEAR AND TREATMENT 
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RESIDUAL ACHIEVEMENT SCORES FOR THE TOTAL POST TESTS, FOR THE EFFECTS OF YEAR AND TREATMENT 
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RESIDUAL ACHIEVEMENT SCORES FOR THE SECOND POST TES'f (LONG 
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FIGURE 4 .. 4 
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COLLEGE READING QUESTIONNAIRE ( 1969 ): WHAT USUALLY CAUSES YOU TO READ YOUR TEXTBOOKS?* 
A. B. C. 
N= 287 N= 288 
Influence on Reading 
~; By being directed to read by specific pages or chapters. 
B. By being required to read for exams or tests. 
C. By HaYing to do research-type reading for assignment purposes. 
D" By being interested in a particular topiC .. 
D. E. 
= 289 
E. By being directed to required reading through questions for which written answers have to be 
recorded .. 
*Directions for the question. 
Please RA]IT{ these factors in the order of their influence on causing you to do your required 
textbook reading vdth (1) being the most influential and (5) being the least. Place the numbers 
from 1 to 5 in the brackets corresponding to the degree of influence on you of each factor. 
FIGURE 6.1 
COLLEGE READING QUESTIONNAIRE ( 1970): WHAT USUALLY CAUSES YOU TO READ YOUR TEXTBOOKS?* 
A. B. C. D. E. F .. 
N = 315 N;: 317 N = 317 
... --., 
Most Least 
Influence on Reading 
~·A. By being directed to read by specific pages or chapters. 
B. By being required to read for exams or tests. 
C. By having to do research-type reading for assignment purposes. 
D. By being interested in a particular topic. 
E. By having study guides or course outlines for required reading in the form of questions or 
directions. 
F. By having to read as preparation for discussion. 
* (Directions for the question). 
Please RAl~ these factors in the order of their influence on causing you to do your required 
Textbook.-regding with (1) being the most influential and (6) being the least. Place the numbers 
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RESIDUAL MEANS FOR FIRST,SECOND,.lND THIRD YEAR STUDENTS DIRECTED TO READ CAREFULLY OR BY PRE OR POST 
ADJUNCT Q,UESTIONS FOR THE FIRST,SECOND,THIRD .lND TOTAL POST TEST SCORES,UNCORRECTED FOR TilJE. 
gx 
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(llNCORREc'rlBD FOR 'l'IME) FOH FIRS']' ,SE:COND AND 'nIIRD YEAR S'I'UDENTS. 
::s: 
(IJ 0 § 
OJ 
First Post 'rest( Immediate 
Recall). 
Factual Factual Carefully 
































Third Post Test(Long Term 
Recall) • 
Factual Factual 






















( ,(.0) ( 7 1) 

















































It seems of 
17 0 ( 
scores, 
of a 









































1 move of 
a t 
) 
d not correc 








RESIDUAL ACnDWEMENT SCORES FOR 'rHE FIRST, SECOND AND 'rHIRD 





o J e 
Reasoning Reasoning 










1-" -1'1.0 p, 
~ 
I-' 










RESIDUAL ACHIEVEM8NT SCOR8S FOR THE TOTAL Posrr ':(,ESTS FOR TH8 FIVE 








Corrected ~ I \ 
." I \ 
, ,'\ 






















































































, cone u 
( 1 
t on I 










seo.res were to not 










































































o I on 
c 
fIlO 
























































of of on 
g 0 
d. 






& I 1947), Be SIll 
of 
( 1 ) 











.t of (;0: 
It- • (21) , 12 ( ( ) , 18. 
(106), ( 1 L 
( ) , ( ?L I,· ., 
( 
I ( c t) 












coarse t of 
It 
of 10.5 









































It t r) 
In 
( ) o 

































I (1970 JJ ) 
) 






























































































































































































er ,'lour name on 










are quite sure, 
development of 
retains 
as: ( 1) his 
(2) 
, which may 
answers to 
use of po 
to find the 





















into the total 
What factors operate 
of li s 
1i 













into phonemes - a recog-
1 
tion s talk written Reading 
is apparently synonymous with or 
simply a matter of la) making responses 
to graphic symbols (b) decoding symbols 
into sp. or receiving 
cOlnmunication printed 
experience h the cone 
printed form, are 
type of definition. 
wi th concept 
an er chapter. 
grapheme-by-grapheme 
occurs; have pointed out the 
tten 
of vocabulary 
to the question 
demon-
frequency of 
to do with a 
vocabulary. 
rebuttals in 


















Problem (a) becoming 
(b) orienting the problem 
tentat solution; {d) 
the solution; (e) t t 
. , 
by use or cation 
Creative of new syntheses 
or 
uses that a of the 
by 
other model of cOTJlprehen 
modified "by Helen 
The five or of 
this mannel:'. 




What do the mod of 
























Ii ty as measured by te s was rlOt highly related 
to the ability to reorga:nize or synthesize ideas 
just this study. 
sum up tIlls 
of camp on by t s as a ss 
effort.. t s tend to claim to rneasure skills 
whioh S oannot to st. soores bear 
ttle or no ionship to most of' major compon-
ents of compr , if indeed they actually measure 
anything more sophiBtication in taking tests and 





to assess the ties ze, synthesize, 
the facts , or, in wo, any of 
useful cts or long-range values of read-
C t s do not help us 
or the process of comprehension. 
What are some of the inherent in attempting to 
establish a Vs comprehension ability by administer-
a typical sed test of comprehension? 
What skills and ties should t s of reading 
comprehension attempt to measure? 
Defining Critical Reading 
As we seen, the reading behaviours often 
thought of as criti reading, are included in the 
broad defini tio:ns of comvrehension, as in the models 





]'actoI.'s Influencing Comprehension and Cri tical Reading 
The Mat 
"the (lUestioll of how we 
, it would se to 











In a sense, 
the technical tenns 
the war the author 
informational 
es 
so depends upon 
, contextual 
vocabulary 
c of the 
, solution of 
s abilities.. An 
or is~ of course, 
ct to show successful 
wi th vex'y unf"amiliar vocab-
concepto beyond their expe ential 
background.. Nor can they deal readily with reading 
erials when they Itl,ck word analysis skills .. 
The diff1cul ty structure, st,yle, or concept 
densi ty are chax'act 
read which its 
of vi s, which for 
ouch as maplil, graphs, and 
hension. Huddell (13) 
bEling 
T,he sence 
some become vi handi s, 
tables so compre-



















comprehension ability to recognize inductive 
sequences of ideas leading to a conclusion, to apply 
of a:.) OUfl 
important, the 
(think) to the 










What are the implica:tioDs for the t for promoting 
comprehension through the s involvement irl 'what 
he reads by as so ati ve thinking'? 
issuf3s so 
public tflSY EH? 
aeo 
Sta(:!1n to 
EA.E:! to reflect 
to serve (6) G 
, atti 
not conflie t wi 'cll, hi s 
jt.:tdie ss 
sd -to 
ed the,)t do 
oIltl1e subj ec't. 
the author, the 
acceptance of -the 
information 
skillful use of the 
trade, as well as 
reading or 
acceptance 
as we have implied 
areas when the er 
that s beli 
The influence 
titudes upon 
must be reckoned 
improve these 
such techniques as 
oppo views on an 
of the 
of 
acceptance of per 
should conduct our 
critical 
parties 0 
What steps can the t 
of the er' 8 bel i 
upon comprehension 
take to reduce the effects 
titudes judices 
critical 
.Recent re on the of personal-
i ty as reflected thi:nking habi ts or cognitive 
style, as it is called, to reading begun to yield 
interesting s. For example, Santostefano (15) 
found differences between good and poor readers on a 
Const:rict 
to the most 
eld. Other 
distixlguished are 
su'bjeoti ve, fi 







, and vice 
ed by the 
s 
a the of compI.'e 
strong purposes for their 
cantly better than those who 
s relationship is present whether 
the t clarifies the purposes 
obvious implication for inst~lotional 




What is the effecd; of the teaoher or pupil olarifying 
or establishing 
any material? 
purposes for the reading of 
A number of re are intensively exploring 
the role of proper questioning in det compre-
hension. Should teaoher questions ede reading, 
follow it, or ersed'at c intervals in 
















to be stimulated 
rlOt 
proportionately more 





minute details of 






Su,mmarize the mo important findings of Guszak's 




















concl ud e 13 irJi' 0 
farther 
of que 
stud'y of crdldren's 
the study t 
than .. For 
ons their 
by pungently remark-
to be programzned 
... 0. ....... ",138 abili ty to 
t literal 
well to :parrot (4 p,,234) 






wha t meax:w do s 
t to 




























































i to a group of 
the story t to suppo the 
trying to t you by 
him? 
events 1 to 
of ____ t 
a number facts to 
How much 




_-------- do ______ __ 












"that requires the 
and other 
How can we show that we ad traffic police-
man eros the south end of our 
school? 
If we to se 
what sort of 
JOMl 





we think of 
ers in our classroom, 







, "All t s are 










by a Now John 
Is he or 
Vvhy? 
you of 
can you think for 
might have 
you are a of pencils 
who wi shes -to produce· a much better pencil. 




Did you enjoy the story of ______ __ 
For what 
do you think in this story? 
Do you approve of hi 
the the author t us that 
Is this a or 
s How you know? 
This story a very happy ending. Should 
all stories happily? Why not? 
The author of our t be-
lieves the sts were right 
in r actions. Do you What do you 
suppose the British said the colonists? 
Write a story about your favourite per-
son in Tell why this person is your 
favourite. 
Nor can 
on be justified 











by irwluding on 















P .. 454 







P .. 469 


































For section of this chapt ions have been 
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